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ABSTRACT - . . • * - ^ . 

The adult straining programs of the Colleges of 

. .'Applied Arts and Technology of the Ontario coomuMty college system 
axe designed to. provide adult students with secondary education 
degrees^ commercial training, and technical training. In order to 

-^ssess afffective aspects of tljese programs, Canadore College 
^ae^eloped a 17a-iteffl questionnaire and administered It to 758 aduljb 
traiin.ng students representing a wide range of training courses at 
.feiqhtVoJjl-eges. In addition, 218 of the 758* questionnaire recipients, 
were i^te^ieved to obtain feedback both 4bout the^ instrument itself 
and abdut t^e issues it . raised. Results indicate'S\ that ad<il*t students 
'perceived *10 general problem ar.^as : (1) dealin'g witjh i:he authority 
figures, y (2) dif fe,rentiating the area.s of college respc^nsibility ftom 
those of Manpower, (3) completing the secondary ec^ucation degree 
.within the 52-tfeek maximum time period, (4)^ feelin^gs of isolation 
accompanying individuali:5ed instruction,. (5) feeling inferior to / 
post •secondary students, (6) lack of in£6rmation about college 
facilities, regulations, an'd?^courses/ (7) lack of a^phy^ical 
fedu cation program, (8) pressures associated with testing, (9) 
irrelevance. of required courses, gtnS (lO)- antagonism towq^rcl some 
t.ypes of teachers. The.. questionnaire,- which "needs to be condensed 
*and revised," is appended.. (DC), * . . 
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RATIONALE,. • ^ ' , ' . 

Accountability in education must take into consideration the 
affective aspects of studenj: learning. It is no longer, "tenable 
to assume that teachers or other college personnel universally, 
know what their students' perceptions actuallj^. are (given %hB 
}\eterogeneous student populations) without the assistance of a 
practical, emperidal measuring tool. The CAAT studen-T Survey 
(CSS.) is a questioniiaire that, augmented by grouV discussions 
and individual interviews, attempts to. discover the perceptions* 
and feelxngs^of adult training students aljput their training- 
programs, and, to some extent, about themselves • Since, however, 
the CSS is still in the process of development, the results from 
it are considered tentative. - - - ^ • 

The CSS is desi^gned to discovei^t'-'^om'' the students* perspexjtive, 
the' strengths and weaknesses "of college pt»ogr^s» Such information 
can be used *by faculty and administrators in cohsidering such 
college concerns as ^teaching and learning situations, staff ' , 
<3evelopment , personnel hiVing and budgeting* ' The .use of such 
direct and systematic information should help to lower dropotxt 
rates, improve student retention of course- objectives, and, in 
general, raise the efficiency o'f student learning, without raising 
the cost factor. ^ / ' , • 

DEVELOPMENT. 



In its original sear.ch for an instrument to measure thfe affeative 

aspects of adult* trainl^ng programs , Canadore College ^gou1<3 *dis- 
» ' * ' * ♦ ' 

cOver.no material designed for. adult students in a.ca^emic upgracl- 
ing or- skill-training prog??ams. ' The Minnesota School Affect. 



Assessment (Minnesota) and the Qu^ality of School Life (QSL) 
instruments, *both designed for* American elementary and high 

♦ V . ' * • • 

school children, seemed to offer good i)ases from which to work* 

But both' instruments required extensive revision to reflect 

the unique need?^ of adult students. In addition, because the 

colleges 'themselves may vary from 6ne another in ways that are \ 

important -to^ student learning, a section for local option items 

> • , I » ^ ► ^ 

was addecl so that each college could', if de'sired, survej^ specific 

interests efi^ a reflection !its own needs for mf ormation^ *. 

The CSS went thijough eighti'months of revisions, using mpu^:' from 

trfb Canadore staff, from other community colleges, ahd^from 

consultations with Dr. Kin--Shing Liifi and Dr. JcJyce Epstein 

(originators of the Minnesota and Quality of School L^fe instru- 

ment-s, respectively), before a useable format was arrived at. | 

^e present survey ihstrumejit is composed of four distinct parts: 

the revised QSL, the reVised Minnesota", 'a set pf open-ended ' 

questions, and, at colleges s(5 choosing, a set of up to 2^ -local/ 

, option items. • ' ' \ 



ADMINISTRATIO^f. 



The CSS was administered to 758 adult training students and 21 Q of 



them, chosen at randonj, were ' privately interviewed, 
eight geographically representative Ontario Colleges 



The followihg 



of Applied Arl 

• . ■ • ■' '' ■ 

£ Technology were chosen to participate in the project. (There arj 

' •■ ■ ' " ' 1 • - ^ ■ f 

22 Colleges of Applied ArtstS Technology in the Ontabio Community | 

College system)!. - , i --^ 



Northwest: Confederat d^on College^ of * AppjLied Arts £ Techndlpgy, 
Thunder Bay, Ontario. • - 

Northeast: Cambrian College of Applied Arts & Technology, 
Sudbiury, Ontario. -^^^ 

Canadore College of Applied Arts & Technology, 
North Bay, Ontario. _ 



Nprtljerr/ College of Applied Arts S Technology, 
. South Porcupxne , Ontario . ' ' 



Centi^al 



Humher College of Applied Arts 8 Technology,, 
Lak^ihore Campus, m Toronto., Ontario- 

Conestoga College of Applied ^^Arts £ Technology, 
Waterloo , Campus, Waterloo Ontario . 

Soiithwest: St. Clair College of Applied Arts 8 Technology, 
Wihdsor, Ontario. 

East: Loyalist College of Applied Arts 8 Technology, 

— ^ Belleville, Ontario. 
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PARTICIPATIfiG ONTARIO COLLEGES 



students surveyed represented. a wide' range of ^adult training ' 
courses. In Addition to academic upgrading and general <:oi^er^ 
cial coui^se^^, students surveyed were, in such varied .-areas 6f 
study as~kfs§t printing, welding*, food preparation, appliance 
servicing, electronics, forestry filers ,^ cutters and skidd*.rs, 
account xng. 

At- each of. the' five colleges choosi-ng to use the "Local Opti,!! 
section of the CSS, the items >ere worked out and scaled;b.3| 
the particular college 'in co-operation with the survey adntxnis 
tt>ators, and then attached to the-general survey instrument. . 
At ^ach college the following schedule was' observed: 

1 ■ A pre-admihistratiori group discussion was held Vith 

the students to be surveyed (either, with the grorip 
as a whole or' with the students 'divided into several 
- smaller groups) . Its purpose Was .twofold:, tp .explaxn 
• to the' students Iwhat the survey was all about and to.' 
reassure them that they were free to answer honestly. 

2 The 'survey instrument, complete «ith "Local Option^" 

■ ' „h-ere they were being used , was .then -filled out by .the 

students . , ' • ^ 

' ^ ' <» » • 

3 A post-administration group discussion was -held to 
obtain group feedback both about the instrument x^jr 
'self, .and -about'-the issues, that it raised. 

4 Individual inteJviews we?e held with students chosen 

' a;'random,to obtain detailed criticism of the survey 
instrument and detailed ' feedback about the issues that 
l.t raised. • , ' 



SURVEY RESULTS. 



The information, from each college was processed, partially by 
computer and partially by hand , for bo.th individua^' colleges 
^nd in aggregate. ^ From the 17U-,Burvey items , local- option 
sect ions ,^ and, the. discussions with students, the f©lloWing data 



was obt*ained : 



1. 'Responses to 164 items, arranged by pluster'I'j wefre ^ ' 
computer totalled (fo2> e^ch college indi\ridually and 
for ,th|e ^aggrepate)" liy response category (for e^xampl^ : 
Strongly Agi:ee, Agree, Disagree, Strongly Disagree). 
The .Aggregate -data can be used to determine deviations 

• fj?om a provincial mean by individual colleges. - Local 

• -Option items for^the. f ive ind.ivid.ual colleges at which 
the"y were used were also- computer, totalled by res- 
ponse category. 

' Responses 'to, the thiree subject specific. -items "(IS, 20'- . 
22) were ^inanually totalled: 

' N • \ — / 

Responses to the seven -open-ended items (^168-174) 
^were manually categorized ^and tabulated;, ^ As' well, • 
students^ comments on these items were summarized 
f or - each* college '■ ^ 

■ >' ■ ■ . • * 

•^^ummar:ies of hot^s takein from the ^ students ^ ^roup ' 
discus'sions- and from their individual interviews 
v;e^e prepared Vor each college. '■ , ' • 

Background mfcnpmation ( student ' s' programs both 

present and completed, length of time in^pi^ogram, 

%^ * 

sex, age, ^nd mother .tptigue) was manually tabulated. 

i ^ * * - • 

Such iriformatibn can be related to "respons'es" to 

» 

survey items . . v " 



The. CSS had a total . (inclydinig local options groupings) o: 
18 clusters (and on(5 ' gr.oup- of "Independent it'ems-) such c 



)f 
as : 

"Teacher", "Satisfaction", "Comjnitment" , "Locus of Control", 
"Academic".. ' "'^ " * - / * • ^ 



6. For each" item a special column marked - "Difj^i'culty" 
vas set up to computer total the number 'of students 
who marked fhat. survey item as a problem itejn. . 

• ■ . V " ' • ' . , ■ ' ^ ' ' ■ • • 

PROBLEMS. IDEN TIFIED-. ^ ■ 

Through 't^he , survey process'^ eleven general^ pr;oblem areas, as. 
perceived by students , were tentatively identified: 

1. Authority, in its various forms, is a ^re<^uent problem^ 
^fot* acquit students. Some .students ' have never been ,^ 

able to accept authority with^e'ase.- Some.^tudents see 
•Manpower as A threat, not a benefactor Cfor example, 
eager to terminate students unfairly). M^ny ' students, 
fear ^x-pressing honest opinions about anythirtg to any- 
. one they perceive, rightly or wrongly, as an authoi?ity 
figure, including in some instances college counsellors. 
/ (For some reason these students' did not perceive the • 
'survey^ administrators as authority figures. Perhaps 
this . can b^ accounted for because except at Canadore , 
they wer'e not' resident on the same caitipus). 

2. Manpower-College areas of authority cause confusion for 
many students.. They are pn|ble,' generally, to differ- 

/ entiate whether the* rules , the curriculum, and so on',- 
are the responsibility bf Manpower or of the college. 

3. l*he "time" problem is important- to some Manp^ower stud,ents 
rwho envy the Workmen/ s Compensation Students their more 

generous time allotments. The '52 week maximum for up- 

• ''^grading is particularly difficult for the slow'but serious 

student and the student who enters at a low leveX of 
' attainment. The* student who/ comes in at a K-U level may ' 
ha'^e the same 52 week^- as a student who comes^ in at a , 
Grade 9 level. Sujch a student* is of ten ' discouraged when 
he/she rehli-zes that eight pr ten years' -work must be 
' covered in one fy^^ar while ' his counterpart has a year to 
CQver a year's inake-up work. — -.^^ 
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* ' , " » • • • i 

Students whose- prc^grams are totally individuaUzed 
• want some group teaching. . Although they gene^^al^y 
like individualization, they » also feel isolated^ ' Sofce 
aa,loHance for such students to hav^ group experience 
is regarded as very desirable.. In addition,- some- . ' ^ . 
students feel-thaf they learn new material better in 
group teaching whe're, generally, lessons tend^to He " 
\taught ^more thoroughly and .where other (less shy) ' 
students tend to ask questions that clarify points ' 
for^ themselves 'as well. .(Survey Item 163 .read? "W 
school. I would rather learn a lesson in a class^than- " ^ * 
learn a lesson alone"". Only 18% of . -the student? 
responded "Never" or, "Seldom" . ) " " 

Adul±- Training students generally tend' to -feel that they . ^ " 
are considered inferior by pogt-secondary studeiits, and, 
.in fact, tfiey offfen see themselves- as inferior. Wher^ th& 
adult training, and post-secondary studefits share;, the 
same campus, this problem i.^ greitly. emphasised." At ' 
only one integrated campus th^t we visited, did this 
not seem to be a real problem^. 

• • • • 

• Communications,- or lack tof it, appear^to be a prpblem.' " 
A s-eudent,-u?iaware of facilities, matdrials , options ' 
available to him, often is unwilling to a^k. For' ex- 
ample, groups of students at different^ c<?lle'ge^ ve^y * . 
much wanted to use the college gym facilities hnt^ 
,simply presumed- that they w^re uhavailable.,,^^u]^ training 
studenti, and they.;ha.d neve^r asked. .Gym faciliti^ were*, 
in .fact, available -for their use an<l so^e members/of at ' 
leas't-^pne faculty had wonder,ed why. th^ ^duit trailing student 
never made use of- them. Some students had gone fc^-weeks 
wi-thoU-t text books because they were» not told- ^ow and 
wherd to get them, and the studen-ts neVer asked.. Many - 
students feel tha^ it would be helpful to have all, such 



facts, facilities, Regulations, etc., explained' to 

them and also given , out ^in printed form. For courses, 

— *N ' * ^-^ ♦ 

*they prefer to have a .detailed outline that tells them • 

where the'y are and where they are expected to go, pre- 
ferably itemized so -that they attain a feeling of 
accomplishment in checking off it^ems as .they are com- 
pleted. • (Item 1.12^ of the survey reads "I need to" have 
^ clear outline of what is off^ed in each ^s^b j ect" 
-91% of the. .students agreed with this ' statement. Item 
mo rea^s^ "I like 'to know' Exactly what I'm supposed to . 
be learning ih school^*;. 90%' of the students' responded 
positiv'ely^ to this statement.) . k . * - 

l^en asked to rate the * importance of "getfihg into good 
phy-sical conditi6n", 85% of the studefit^ responded 
"Important" or "Very Impor-^ant" (survejf I^em 53). In 
group discussions and private student interviews, many 
students ^stated they felt tjie need of a physical edu-^ 
cation prpgraJm. -Students who have been.; physically active 
in their work-liyes and who expect to. find physically 
active employment again upon completion of .their .programs 
find that *a sedentary year is a shock to- their systems - 
and that they are not prepared, physically, for theiir • 
future jojbs. They would like physical education as a , 

V 

part of the Manpower program. - . " , 

At some ^colleges, students feel so tnuch pi::essure .con-r 
cerning tests, that they fear d9ing- anything th-afis 
"unrelated to passing' the ne^tt test. For. example, 91% 
of the students -ranted ''tests" as vimportant" or "Very ' ^ 
Important" ■ (survey Item 73). ' ' ' . 

» . • 0 • 

» « , ^ . ^ 

Students frequently cited Science as an irrelevant^ 
..subject as- presently, taught^-^ irrelevant "to theiy 
future goals.,- Students planning to take ^specif ic 
ski-lis ^courses often suggested tjrat* aspects of ^Science ^ 



'relevanfto their planned skin,. • -.-S . 

*o the. •. A n^Z\TZl:T''' 
such -topics' as health nut.,-! suggested studying. 

.1. 33.. the St s L^d r- 
But Hatfi (Item UO) was rated WPl-tant. 
English (lten.'«0, hy a'T 'and 



10. . Some typ^' of teachWs were oit«d 

a student's school »v„ •■ ■ as problems. Much of ' 

teachers. and^L sXl^ftn'fr'^^^"^ " ' 

- as the centra of difficultf 1 " ^""^ ^^^''"^^ 
■ , other -causes. It Ls a 1 -^^"^ 

, ing teachers, thereLre ^tt I T^^^.^^-- °^ ^0"" train- 
, -re fewer than one .i.ht hat ' e^tte:^'"" ' 



g" t^xi''tsr"t" - - the •' 

- actually' intLe inTw r^^^^^^ ^ ^f' .-^i- to 

the Vantioniettll r . P''°'=^=^.> ' 

paridd t1lli„rioL " -tire 

Wr=-: s cr^of-^te^it^^^^^^^^^^^^^^ ~ ^ . ■ 

at a number of colieges: ! ^PP^^^^^^^/^^^Vbe fpuhd 

feel inferior,- -as emharrassiW T.T" ' ^"'■'"'^^ 

perceiving their ioh ■ ^"-"^ "suiting .them, as 

• : too Often ou* Of he ^^/^^^"^"^^^ "^ahy. sitting", ai'- 

.-^-o help students ,*s tre tlT »-"^aWe , . , 

■ oHSldren, as-lac^ing ^h p tLce" tof ■ 

^ repeatedly with slow students " ' °-|^ateriaI. 
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' . . • \ . . 10 ; 

A final overall problem- enoountared was the problem of 
student perception. The facts may be one way, but vary 
often the student seems them otherwise.' ; ■ 
The problaA of student perception can be extremely nebu- , 
lous; ■ it can als\ range f^,om the students ■ att.tu.des 
towa;ds Science^tcfa student'-s reaction to a partxcula. 
transaction- with the. teacher. It might be suggested • 
that student .perception. b,e- investigated as a poss.*le- 
cause- of problems that do not yield readily t, appare„t 
solutions . ' . 'V " ' . • ' 

INTERRELATION.SHIPS OT' PROBLEM AREAS^ 




Figlure 2 



TECHNICAL INFORMATION. 

In addition. to information about students' perceptions and 
feelings, information . wa.s also obtained abdbt the survey 
instrument itself. .Totals in the "Difficulty^' columns in 
the output are significant indicatbrs of it^ms requiring ' 
revision or deletion. Such information will.^be invaluable 
when the su!rvey instrument comes to be condensed and revised. 
Reliability and co-relational cJKecks run by Dr: Joyce Epstein 
on the QSL portion of the CSS confirm that that part , of 'the 
instrument' at least has "high i^eliabili-t;y " . ^ In addition. Dr. 
Kin-Shing 'Lun is doing further "validity and reliability testing 
of the Minnes'ota portion. • ' \ - 

FUTURE DEVELOPMENT. - 



Now that the CSt Kas been admir^istered at^eight colleges, it 
needs to be. c^ionden&ed and revised in the light of f indings . f rom 
these administrations and in accord with suggestions made by 
teachers" and administrators at the Dissemination -Seminars ' 
held for the participating colleges. . The' format of the instru- 
mentj too > needs revision. Such a revision should be "^rived 
at in consultation with media and computer advisors . 



Letter and report from Dr. Joyce ,Epst-ein to Clive Copeland, 
May 24,^ 1977. . • ' 



PHASE II REVISION Of THE CSS • 




r 



Figure- 3 
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CONCLUSION -'^^ ' _ . ...13- 

0 

Vmeh revisions have been completed, an/dl a new format arrived 
at, the CSS s.hould be mo r^ "thoroughly Rested, preferably 
witti a minimuni of 50 adult training students at each af the , 
22 Onta^rio community colleges'. Through such extensive testing 
' the . CSS 's yaltdity and- reliability can be further improved 
^nd norms car^^be established for the Ontario adu,lt training 
population. In addition, s.uch widespread administration of 
*^the CSS w6uld acquaint %11 the community colleges with thfe 
^alue bf affect assessment, with the existence oT'a suitable 
measuring instrument, and with the methods of administering 
the. CSS. ^ . • ' • . 
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SAMPLE FINDINGS FROM THE CaS" COMPUTER-PROCESSED DATA 



Responses to the CSS were prepared for each 'colle^ge^ individually 
and for th^ 'eight colleges in aggregate. -Each college, 
therefore, can compare its results to ,the- aggregate for each 

' * survey item .(excluding Local Option items >. 

In the;.output, the computerized data was arranged by cluster (or 
category) such Sl^ "Teacher", "Satisfaction", "Commitment to 
• ; School V/qrk", "Locus of Control" • This arrangement allows 
the colleges to examine i'tems on a particylar aspect of 
student perception as a, unit. It also allows for, arriving 
at cluster perc^entages for'the total items in each group. 

v\Tiat follows is a brief discussion of some sdmple items. It 

must be kept in mind, however , thcit because the CSS^ is still 
in ^ developmental stage ^ information from ?t must be con-- 
sidered "tentative * 



Item 2\ * ^If .1* had a choice, IM choose: . - ' • 

(^Teacher^') : ' x " ^ 

1)' the s^ame teachers I have now 40% ) 

* ) 7 5 %^ 

2 ) mosH of the teachers I haVe^ now 35% T % 

, ^ ^ 3) a few of the , teachers I have now^ 23% ) 

• ' ' 0 25% 

w' 4)- none of the teachers I have now -2%; 

Item 2, suggests- that retraining students are generally satisfied 

* . ^ " .. 

• with the teachin'g staff (a finding .confirmed by ^ther similars^ 
' teacher items) . Individual colleges, however,^ showed signif i- - 
cant range' of variation, (31%). Regarding response categories 



IS 



I ■ 



APPENDIX 'A - 2 



1 and 2 as positive, tie percentage of studiits responding 
positively is 75 J^pr^ tije eight college aggregate. ?ut at 
one college this percentage rose we^l above Whe aggregate 
to 87* (or + 12), whrie at ■ another- college , -ohjly 56% (or , 
• - 19% i" qf the stude'nts responded ppsitively. rComparing data 
. from an -individual (pollege. to the aggregate can be helpful • 
to a college in deciding whether a possible^ weakness or 
stra^gth exists only' in that college or ' generally throughout 
-'the system. , "■ 



Item 2if : 
("Teacher") 



My teachers care about students' feelings:^ 

- 12% ) . 



Strongly agree 
Agree 

Disagre'e ' ,;' 



- 61% ) 

- 24% ) 



) r73% 



) 



27% 



%f r Strongly Disagree - 3% ) 

■Again, the same two colleges registered the extreme variations. 
At the first col};ege , the favourable response (Agreje and' 
- Strongly Agree) was .8U%^ (+ 11%) and at the second .college^ 
the favourable resDonse was 55% (-18%^. \. ■ . 

If throughfthe CSS a college finds that responses from its 

students_are consistently more negative than pe aggregate 
in a particular cluster (in this case, the "Teafjl^r" cluster),. 
^. .it can use such information tc investigate the causes for the 
more negative student responses.' It should be .remembered , 
that the -res^ponses only point -to a direction for investigation. 
On thfe bases of the alDove negative results, for -example, it ■• 
should no't be immediately ''concluded . * that all pPsy&lems lie* 
with the teachers. As|»*cts of "schpol that students connect 
with teachers need to be looked int-S,"*^ For example, students 
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APl'PENliliC. A - 3 



and 



the 



43% 



often do not' distinguish between'the teachf] 

/ curriculum, the teacher and the policies* (not of pis./hev 

* ■* ' i 

making) that the -teacher must carry out, thet teacher :and 

misinformation that< the student has about the -progr/^* 

Item 105: ^ There aren't enough teachers in our program: 
(''Satisfaction") ^ . » 

, } Strongly Agree - 13% ) 

Agree ^ - 3 0% ) 

_ Disagree - 50% ) 

5 6 % 

Strongly Disagree 6% ) . ^ • . 

V/hen close 'to half the students in the aggregate sample perceive 
that there are not enough teachers, it would be profitable, 
for collets generally to ascertain why the students feeil^ ; 
this way^ The statement may. or may not be Jlterally ^true . 
In individualized programs, students require; as sci stance . 
If they find that it- is not .iinmediately availat^le , they* are " . 
► often prevented from going 6n with their work. One problem 
" .is that in some courses in some colleges students must' wait / 

• for help." Waiting in lineups -^o speak to a" teacher ,* e_specially. 
if the student's difficulty can be quickly 'solved , can become 
discouraging. If this occurs day after day, the d^scouirage- . 
nent increases, and a gooa--d€al of s-tudy. time is lost- , 

■ 'Another problem is <^at * non-teaching responsibilities can take 
.the teacher away from the iearning situation for varying 
oer^iods of 'tiiTie'. If the teacher is not available to the 
stuc?&nt, he/she is not» in t-he eyes of^ the ' student ,. perform- 
Ing as" a-teacher at that time. Perhaps tVie possibility of , 
more^ra-professionals , and/or moVe stuc?lnt tutors could 
be investigated. 
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• Item ICS, however, sees a great vax^iation among college-s, a 

^ variation df 34%^ At one coilege/^63% of .the students - felt 

that theipe wer]^ not enough tea-chers^in their prog^am. At 
^ another college, .however ? only 29% felt that tfieue were not : ' 

enough teachers*. 
Two Self --Concept items suggest that the retraining student, 

generally, ha§^a. positive 'view of^himsel'f /herself . 

Item 37: If ^I coUld change I :Item 132: I •feel I am doing, a' 

^ would be someone other • . ^ ^ ^ good 'job of learning in 

:than myself • ' school . % 

Strongly Disagree 34%) ^ (16%^ Strongly Agree' 

r^• ,.c<^)80% p^>sitive- 92%C„^cv ^ ' ' ' \ 

Disagree 46% ^ . ^ 76% Agree ^ 

Agree . , / . 15%) ^ X 63*'Pisagre^ • ^! 

Strongly Agree. -4%^^^^' negativ^7%( i^^. strongly l^isag'ree ^ 7* 

M6st stCidents express .a positive attitude about ^hemselveS and 
and^ about their involvement in their school work. This is 
an attitude that lietraining teachers should be aware of an4 be. 
" . able *tQ Ipuild on. y 

J Responses to Itejn 89 confirm the fincSings* of Item 132. * . 

Item 89: ' VThen I do poorly in . schoo^^t<.is usually ^, 

("Locus of somebody•^*else ' s fault.' ' 



Control" ) ^strongly " Disagree - 38% )' ' . ' ' 

-^T=^5%Apt)siti,ve (9 2^ , for Item 132) 
Disagree •^-'57% ^ 

; • Agree \ ^ i|% ) / > - ^ 

■ . ' 1 A I )v 5% negative- (7% for" It|em 132) r 

Strongly Agree - - .1% 

'Student's generally accept responsibility for their school work^- 
and for thel]? 'f ailure.s V7hen they occur. . • * 
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• APPENDIX A - 5 

\ . • 1 — 

It]^m ^3: I would>ather have almost ItenftlSS: If I had a job I 
any job thanf»go-^to school * quit today 

Sfronglj^^ Agree 

Agree t " 

Disagree 



woi 



2%) 
«)• 6%'. 



( 4% 
/a 5% ( 



55%) , 
Strongly . iHsagree 39%) 



• (87% 
rf5% ( , • 
. (28% 



quit today 

♦ 

Strongly Agree 
Agree • 
Disagree, 
' Strongly Disagree 



Items 93 and 138 ("Satsfaction" J. suggest that retraining students ' 

generally s'ee improving* their education as more important than 

. * . ■ , . . 7 . 

accepting a 30b ^compatible, with their present educational level. 

This is, 'again, a positive . attitude thajt retraining teachers should 

be able to build on. ' - 

The 9% difference in positive' r-esponse- .between the two.iter^s can be 

accoi^nted for by the differ^ce in phrasing of the two items: 
^ '^almost any job" in c6ntras?t^ tq^ "a fob" / ' The latter is vague 

enough to allow' sonie students to envisage a compafible job. ^ 

Items from the Acaiiemic cluster ^show , that students in '^c6rt^ercial and * 

skill training as well as in'»academic courses ^ consider basic 

• ^ - - ' 

^ academic .studies important: 



40 Learning Math * 

41 Learning Science • 

42 'Learning Bnglisji 
'4^* Learning Spe^/fl>i^ng 
44 Learning Granunar 

4 5 Learning to read better 



Very Imjte^^ant/ 
I^^pdHant - 



63 
83 
85 
81 
*.8 5 • 



Un iriipor t an "t/^ 
Neutral Very - Unimportant 



.10 
'23' 

1"2 

10 
13 
10 



2 
5 

5 ' 
6 

6 . 



Science is a subject that needs fhvestigat^on throughout the colleges. 
V/hy is it regarded as about 20% • less' importantv than the other 
upgradi.!^ studies? Discussions with btudents reveal som^ of the 
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difficuiti^s (see "The CAAT Student' Surve'y : * An Affect ^^sessment , 

Questionnaire , for Ontario Community (ia-llege^ Retraining ' Students" , ' 
.p. 8-9). ... ■ ^ . . ' • - 



Itfem 59: Gfetting a job 
("Doing") ^ ' 

Very Important/ Neutral 
• Important ' • . 

914% , 14% ' 



Unimportant /Very 
Unimportant ■ 

2% 



Few students* perceive retraining programs as primarily educationally' 

enriching. 'A very large $)'el:'centage. ) see- the value of their 

■programmes as , leading to a jot. , They are- in school for a' very ' 

practical purpose, ^o some ext^n^X^^'is attitude 'might account' 

for the -lower positive responses to Item m-, v/here they rate the • 

- importance of^ience.^ They .of<ten fail' to see -it as a field of ' 

study (as presently^ taught ) that has a ciirec^ relation ,«to prepar- ' 

ing„them for a job,' whereas', most student ;d<5 regard basics such 

^ as Math, Spelling, Readin^^ as ' directly related to the job world . 

Iq examining student >^sponses'^ consistency throtighout a' cluster is 

not to-be expected. TiWiature of the items themselves dictate 

that positive responses .are mbre' probable for some items 'tha<for 

_otherfe.. For example, responses tO' Item 135, "Most of my teachers ' 

; gb out of their way to help, me," are-likely- to t)e' less positive 
• , ' . ^ '. - > 

than^ responses to an item such , as 12 , *%ost of my teachers listen 
to what^have to say". In the aggregate , Item I35 records .57%' 
positive and Item 12, 91% positive. The teachers ire expected to 
listen to the 'students; if they do not, something is wrong. . B^t 

^ * * 

-r are thej^ expected ."to "go out of their way to help"? \ 
. .That 57% of the students believe that* their teacjiers do so, suggests ' 
that a'large number qfsteachers, are really i'jpvplVed and 'caring 
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/in relation to their students, an4/or that students have low 

expectations, ojf their teachers' responsibilities to i;hem as 

students.- Related items can be examined to suggest which*, for * 

. mo^t students, is the more .probable explanation (Items such' as 136 - 

•--'^Most of my' teachers care abo,uf my feeiings," 139., - "Most of my 

teachers care about how much I learn")*. \^ , . , , ' ^ 

Individuai/it'ems can be examined, compared by individual colleges 
\ . • ^ ' 

, .to th| aggre^at^ /'.and compared with other similar items. • In 

s 

^d<3ition, afr o'^fer air view can be obt^ined^' by examining cluster- 
\ totals. Since, on the CSS, the same ciust'er oftei;! had items 
von both four and five-:J?art scales, many clTisters have two parts: 
A for items *on four-point scales and B -for items on five-Tpart . , 
scales. - * ' . " , 

At this s1:age in the development of-, the CSS, cluster^s '>iave been . 



f 



tentatively, esta^lishecj. In a^Phase II development^ of- the^ CSS , 
clustering will be more fully and more precisely developed. 
Some examples of cluster totals* from the administration of the present 
'instrument are kiven below to illustrate the. kind of overall 
" v^w that they can, potentially, giye-.. 
TEACHES CLUSTER ' ' . 




A - Positive 75%, Negative 25% 
B - Positive 51%,- Neutral a;3%. Negative 12% 
SATISFACTION CLUSTER " 

•==^ ~ TTT" 

A -••Positive 76%, r^egative, 2'?% ; • 

B - Positive 65%, ?feutral 29%., Negative 7%- 
COMMITMENT • ' ' ■ ' ' , . 

r— ^ i 

.A -■ Positive" 8'5%, .Negative 14% 
B - Positive' 55%, -Neutral 33%, Negative 11% . ^ X 

•24 ■ . . 



0 
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LOCAL or CONTROL CLUSTER 



Internal 



75% 



SELF CONCEPT 
Self 



76% 



E^cterna 



Other 



25% 



- 2U% 



• 



NEED FOR DIRECTION ■ 



A - More - 56.%, Less - UU% 

- ' . ■ > 
B - Mo^e - 54%', Neutral - 29%, Le^s - 18% 



SELF RELIANCE 



« Independent - 54%^ Neutral -y33%. Dependent --14%- 

■ ' ^ .-i ■ . \f. \ ■■ . 

f^By examining^ clusters' artd individual item's fo2^ a partic\ilar college 

.and comparing them .to aggregate results, an indication of the 

j' - . ' ' , , ' . , ' ^ , 

colleg^'^ s strengths , and weaknesses is obtained; Adding the in- 

formay^on from student group 'discussions and .individual student^^ 

ihteif^iews gives a fairly detailed picture of th:e studenrtrs ' 

perceptions of .their retraining progra^ms at *that x^ollege.* / . 
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AGGR 

'CS5 I-ThMS 
At^6 CLUSTERS 




"CLUSTERS 
COLLEGE A 




AFEECT IMAGE 
COLn>^E A 



INDIVIDUAL 
OSS ITEMS 
COLLEGE A 





GROUP . ' • 
DISCUSSIONS' * 
COLLEGE A- 



STUDENT 
INTERVIEWS 
COLLEGE A 



i 



« 

I 
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CLUSTERS 



■ T - TeachST* • " . . 

• 2, ^, 6, 8, 10, 12, m, 16,- 18 s 21,. 24, 27 * 
76 , 78, 100, lOH, 110, 117, 126, 135 ,* 136, 137,* 139 

S ~ Satisfaction , ' 

-'3,., 7, 11, 19 , 25 - , . • - • ■ • . . 

84, 86 , 93, 96 , 105., .107, l{3 118 , 120, 123 , 12H, *133 x 
i38, iiU, 144,' 148, 156\- 166 , - 

C (S-S),^ Comm itment ( subject spec ific) 
' . ^ 13 , 20 , 22 ' • ' , . 

C " Commitment - " * * ' 

1, 5 , 9 , 15 , 17 , 23, 26^, 28. , " ' - * * 

81, 87 , 90, 99 , 125, 143, 145 , 151, 152*, L59-; 162 
LO-188 (Conestoga)^ L0-19X (HumBejr) • - ■ '• 
L-C -. Locus of Control • " ' • 

"29 , 31 , 33, 34 , 36 , 'sS,^ 39 ' 
89 ,^ 94 , 108 . ' * ' - 

S-C - Self Concept 
IQj 32 , 35 , 37 
7 7,^857^5^:?V^i^i4uJJ^ 131, 132, ISS ' 

LO-187 (Northern), L0-r&7^Xanestoga,)j LQ.-187 (Canadore) " 

V 

S-R - Self Reliance 

1H7,' a53v 154, 157 , 160, 151 . . " "^^^^-^^.^ 

'M-D Need for Di rect ion- . .. 

83, 91, 101, 212, 116, 119, IMOj l*f6, ISO, "l 6 5 

E* - Conditions of Le arning ' 
•62, 68 

8Qv 82^, 88, 97, 102, 106, 111, 129 , 130, 163 , 164, 167 



LO-175 , 176, 3 77, 178, 179, 181, 185, 1^9, 190',' 191, 192 
193, ■ IQS* (Northern) ' , 

LO-17^, 1^81, 3 85, 189, 192 , 193, 198 (Contesgoa) •" 

L0-180^j^l, 136, 387, 190. (Humber) - 

LO-175," isi, 185,. 189,' 192', 193, 198 (Canadore> 



(QSL) 
(M- TI) 

r 

(QSL) 
. (M II) 

(QSL)V 

•(QSL> 
(M II) 
(LO) 

(QSL) 
(M II) 

(QSL) 
(M TI) 
(L-0) 

(M II) 

"(M II) 

t- 

/ 

(M I) 
(M ly 

(L-0) 
(L-0)'' 
CL-0)* , 

(L-0) 



'V 



- 2 - 



98, IJOa,^ 121, 127 ^ • • ' • , ' ' 

(3 - Independtijit • , * 

60 . , ■ - • ■ * 

79,- 95, 109, 122, 128, 13U,'m2, 119, JL58 

LO-182,' 183, 18Ui 188' (Norfhern), LO-182* (Conestoga), 



LO;-188, 189 (Huinber),- Lp-182 , 188 (Canadore) 

(l) - Academic 

» ' 40, 41, 42, 43, 44, 45, 52, 74, 75 

(2^ - Aca'demlc Related . ' 

4^6 , 47, 48 , 50, 54 , 5.5 , 6:3 , 73 

(3) - Groups^ 

•64, 65', 69 , 70, 71, 72- 

(4) - 'Physica l de lated 

^ 49 , 53 , 61 , 67 - 

© - "Doing" /. 

51 , -55, 57 , 58 , 59 ,, 66 / 



(M IX) 

(M I) 
'(M. II), 

'(L-0) 
(M I) 
(M I) 
(M I) 
(M 1)' 
(M D 



S@ - Support Services - Life Skills 

LO--176, 177 , 1V8, J83, 190 (Conestoga), LO-l'75,, 176, 177 , 
LO-179 (Humber) ,• LO-176 , 177 , 178, 183, 190 (Canadore) . 

(L,-0) 

C@ - Support Services - Counse lli ng 

L0-.-l,S4, 195, >97 (;Mor theVn ) , LO-194 , 195 , 197 (Con^stoga), 
LO-182 J 183 , 184 , 1-85 (Humber )^ LO-194 , -19 5 , 197 (Canadore) 
. , ' ' (L-0) 

Oriental^jon ^ 

LO -180, 186^ 196 "(Northern), LO-179 , 180,. 1-84, ISS', 191 
L0 -1"J6 (Conestoga):, LO-173 ,. 192 (Humber)^ LO-179 , ' 
LO-180, 184 , 186 , 191, 196 (Canadore )j 
LO-175, 17-6 , 177, 178, 179 , 180, 183 , 182 (St. Clair) 

(L-O), 

Personnel - LO-193, 194, 195, 196, 197, 198 (Humber) (L-0) 



© 



28 



DEFTNITIONS . • ♦ • ' * 

— ■- - \ 

T: Teachfer OvUthority Structure) - "quality of the classroom 

environment created or supported by Ihe^ teacher, e.g. student 
perceptions of teachers' .decision-making style, student 
" experiences with fairness jn grades, opportunities for 

pai'^t i cip'ation and expression in class, as well as me^asures 
of students* reputations for getting intx> trouble with school 
authorities^ . ' (QSL Manual) 

Satisfaction- (Social) - general well-being, quality of so^cial 
experiences (QSL Manual) 

C: Commitmenjt (fb work) - related to belief irf^" consequences of 

School work and character of the work itself. (QSL Manual) 

C ( S -S ) C ommit men t (subject specific) -commitment as related to , 
J specific subjects. 

L-C: ' Locus of Contror - student's perception of himself /herself 
^m. relation to the power of outside forces (e.g, student 
perceiving h" s destiny as other controlled; student perceiv- 
ing his destiny as^ in h*is own hands). 

S^-C: Self-Concept - student's feelings of his/her own adequacy 

, and- worthiness ; his/her feelings of security in relation to 

his/her peers. ^ . , 

V 

S-R: Self-Reliance'- level of studeat's desire for independence, 
— » — — p— ' - ^ 

' his/her perception of his/her capability in taking init-i at iv,e / 

N-D: Need for Direction level of defined structure student 
' ^- . perceives himsel f/herself as requiring (e.g. well-defined limit 
clear ruT es and instructions.) 



, . . . /*2 
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• ■ . .• - 2 - 

E: • ro'i\di lions of Learning - tangvble, non-acaJriemic items" that , 

■~ "* ~ fl» 111 — 

affect a ^student's feelin^^s about vhis/her*' schooling experience 
(js-g. attendance taking, noise level', timetable, social events, 
physical aspects of thc^ building-) 

(m) : Mai-^ks - student's perception of the relation of marks to 
his/her actual achievement 

O • ^ Ind.epe ndent \> items that stand alone, independent of clusters 

♦ s 

^) • , Academic - items on, or likely to be on, a course of studies 
that the student is pursuing or has 'pursued 

(D = Ac adeniie Related - items that follow from the student's 
academic learning 

(3) : Groups ~. btudent's feelings aibout his/her participating actively 
in grou-p sitfiiations ^ 

(5)^: Physical R e la t ed - student's level of interes^t in sports and 
physical fineness 

(5): - "Doing'* student's active interest in being involved in 

activities outside or follov>ing his/h^r re training , program 

Support Services - Life Skills - student's perceptions of - 
. Life Skills 

C@: Support^ Services - CojijiseUJ-ng - student's perceptions of 
rt)unsel1 Ang . . , ^ 

(S) : Orientat'lon student's perceptions of Orientation 
Personne] : student's perceptions of staff and administrators. 
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TO THE STUDENT?. December 2, 1976 . 

t >^ ' 

\ 

'Pirst^-of all, wevwould like to thank you for helping us to 
develop a questdonnaire to f ind'^ut^ how adults feel about their 
learning situation. Without your help we could not develop 
the right questions to ask. adi^t students such as yourselves*. 

Secondly, knowing how you feel. about yourschopl and aboQt 
what you learn is, to sortie extent, 'as important as Jiow well 

^ you in' your subjects. To our knowledge, there is no 

.. ^ 

questionnaire availatjle in North America that asks how 

" r ' ■ 
adults feel -abou-.t their school. So you are involved in a 

pilot prpject. 

* <j « 

Because this is a piiot project to develop questionnair.e 
,for adults, this survey differs from those that are 
. conducted to' find out • people "^s feelings . W-hat we would like 

[ yous to .do is answer -as if this survey was meant to obtain 
your feelings about this college. At the same time, could " 
you make a cr^oss' Reside any question you have difficulty with 
- for example,^* if a question seems to mean two different 
things tO'you,. or, if yo,u don ' t^^l^^l^^ the question itself. 

. Also, if ^n any question you have no opinion, then leave the 
question blank. 

There are two different questionnaires that we- have changed 

and are test;ing, therefore there will be some questions 

* # 

which seem to be the same. Answer these- questions anyway. 



- 2 - • ^ 



We. will treat all answers to the Questions in this survey 

> \ i 

confidentially. No answers that a p^irticular individual 

• . . ^ ^ k' 

^ gives will be used or referred to in any reports. But this 

doe5 not mean that you wp.ll be anonyirious. We neted to know 

the name of eacTi student in order to make comparisoits of agje^^ 

sex, years of education in high school, etc; The questionnaire 

♦ 

has a number on it which corresponds, to a number on a card 
on which you will put >your name.^ Only we will have access 
to names; no administratojcs or faculty will be able to find 
out how any individual student answered the questions on 
/.the actual questionnaire. 

^ We appreciate your willingness to respond to the questionnaire 
and hope that you can^ answer all the- questions'! We will 
Xet each college th^t participates know the results of 
this trial run of the questionnaire. We think you will enjoy 
reflecting about your college and how it might be improved. 

Once again thank ypu for your^'hplp. 



Clive L.;Copeland 

>'\Toan Sliarman 
. ^ . Canadore College 

P.S. If you have any difficulty, please don't hesitate to 

ask us to make ourselves clear 'about what'we .are trying. 
to find out. 
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backgroOnd information 



!• Name of College: 
Campus : 



2. Check one of the spaces below, more if necessary. ^ Give your bes-t 
guess about how. long you 'have, blsen in one or more of the 'programs < 



Type of ■ . ' 
Program 


Skill ^ Academic 
Training Upgrading 


Post' 

Secondary 


Qther. (specify) 


Length of time in 
program (in weeks) 










less than 1 










1-5 




J • 




« 


6 - 10 . 










11 - 15 % 




. ' f 






16-20 










20 + 










If co^npleted," 
give number of 
weeks ^ 

, \ ■» 


> 






1 

4 

/"' 


SEX : Female : 


Male : ' 






1 

. . . ' ■ ■ 



4. Age at last birthday:. 



5. Mother tongue: French 



English : 



0-ther(specify ) 



\ 



0 . 
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December 2, 1976 



PART I. 



CANADORE STUDENT SURVEY 



Check wDrte W) answer that tells 'best wh^t YOU think. 



1. 



3. 



I count the minutes until 
classes end 



If 1 had a choice, I'd 
/choose ' ^ 



Most of the time I do not 
want to go to school 



4 • My teachers want me to do 
things their way and not 
jjiy own 



Strongly 



Strongly 



5 . What we do in schocvL 
interests me 



6 . My teachers often act as if 
their opinions are right and 
the Students' opinions are " 
wrong 







* < 








1. the same teachers I have 'now 

2. .most of the 'teachers I have now 

3 . a few of the teachers I hkve now 
none of the teachers I have now 


Strongly * 
Agree- . Agree 




/Strbngiy 
?ee Disagree 




4 

t 


\ 










I am, happy when I am in 
schooi 



I Ixke my teachers in^ 
school 



9 . I often daydream' in S/Chdol 



' Strong^ly ' 

Agree Agree ' Disagree 



lO. My teachers favour some 
^students more than others 



Strongly 
Disagree 



11 • I like school very much 

♦ * ' « 

12 . Most^of my teachers listen 
to wh^t I have to say 



•13* Most of the topics we study 
can't end soon enough to 
suit me: - , 



^ A. 


In 


■ B*. 


In 


G. 


In 


D. 


In 




In ■ 



14., Most of my "teachers like me 
^ to ask questions 



7^ 



15 . I am eager to get to : 



IX all mv^classes ■ . 

2) some my classes 

3) none or * my clashes 




16 . How would you compare most - 
of your present teachers^ to \ 
mast of the teachers ^ou had 
before? ! 



1) far above average 

2 ) ^ above average % 

3 ) average 
below average • 

6) 'far below ayerage 



Often • S'fflne^imes Seldom Nevep 



17. In school, I get ^o inter- \ 
este'd in my work J don't want 
to stop . / : 
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.Strongly ^ ^ . • * Strong^ly 

Agree Agre^, , Disagree « pisagree 

-r • • ' ^ — * Krr r— 



18. My teachejrs encourage mfe 
do things my owji w^ay 



v^^l9.. The school and I are like; 



1) good' friends 

2) friends- 

3) distant relatives 

4) strangers 

5) enemies 



20. The work I dp is important 
A. In 



Strongly 

Agree A^ree 



Strongly 
Disagree Disagree 



B. In . 








. ' 1 - . 


C. -In 






\ 




D. In ' •■• . ' 


. E. In • 








^ 


21. My teachers ana^ I are on the* 
same wavelength ^ 




c 







22. I like scht)ol very much when 
' I am \ ^ 

A. In ' ' 



B. 


In 


f 








?7 
« 




In 












D. 


- 

In " 












E. 


•In 













.23, 



The things I get- to work on 
in school are: 



E 



1) great^ stuff - really interesting to ir 

2) good stuff - pretty interesting -to me. ' 
30 O.K. - s^noX work is school work > ' 

4) * dull stuff - jiot^very interesting^ to me 

5) garbage - a total' loss' for me. 



r 4 - 



24 . My- ..teachers care about 
students' feelings 



^ Strongly ^ 
Agree " Agree 



Stron^^ 

Disagree Disagree 



r 



25. I* enjoy the wprk I do in 
school * ♦ ^ ' • 



Always Often Sometimes Seldom Never 



26. Work in school keeps me busy 
' but it's just a waste of time 



Strongly * - ^^trongly 

Agree Agree " Disagree /Disj^gree 



Always Often Sometimes Seldom Never 



27. I feel. that I can go to a ' 

teacher when I have probl-ems^ • 



28. School work is dull -and 
boring for me 



Strongly 
. Agree Agree 



Strongly 
Disagree Disagree 



• 29. 


A great' deal that happens to 
me is just a matter of chance 












^ 30. 


I can do many things well 






\ 







• '31. 


Good luck' is just as impor- 
tant as hard work for success 










* 


'32. 


My opinion, is just* as good as 
anyone else^s 








t 


\ 


\ 

• 


When thitigs go well for me, it 
Is usu^ally because of ' something 
I did by myself ' . ^ 






< 


r 
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C 



. I ''often feel I. do not' have 
enough control over the* 
direction my life is taking 



35/ I can do some things better 
than other Students here 



36. When I plan ahead, ^my plans, 
usually work out^ 

37. If I could change, I would 

be someone other than myself v 



38. I often feel I have little 
influence ovef" the things 
that happen to me , ^ 



I] 



39. People JTike 'me have a good 
chance of -succeeding in this 
world J . ^ . 



Agree 


Agree 

i 


( 

c> xrongxy 
Disagree Disagree 






^ 








., ^\ 

V 






V ^ 




• 


- \ 




♦ 













/ 
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. ' * December 2, 1976, 

PART IIA CANADOHE STUDENT SURVEY 

' ^ : ' / 4 



-> Ex^ple respdnse : ' 



Following College rules: ' * 

Vary ; Of some Of little Of no 

Important Important Impoi?tance . Importaifce Importance 



If you find that following College rules ,is^very important to you, 
marks/ or X directly under VERY IMPORTANT ' V \ 



40. Learning math 

41. Learning science 

42. Learning English 



43: Learning spelling 
44. Learning grammar ' 



Very ' Of some / Of little Of no ' ' 

Important Important Importance Importajice Importance 



45. Beaming' to read" - ^ s ^ * 

better - ' ^ 



45. 'Reading stories' * 



47." Reading newspapers ..^ 
and magazines 



i9. Expressing jny ideas 
in written form 



Our college sports 
e^vents 



Very ^ Of some . Of little Of no 

Important Impo3^tant Importance Importance Importance 



( 



'50. * Choosing 'the teacher(s) 
I^ want to work Wi^th - 
in the pijogram 



51^ Going to the Public 
'Library 



52^. Doing a science 
experiment 



53\ * Getting int6 good 
physical condition 



5*K. Studying 
^ ,55. Passing tests^ 



56 . . Taking a skill 
course' 



S7 . Voting 



58,. - ^Going on to College 

or University \ 



59^. Getting a job' 
,60. Students' Council 



Neither 

Very Pleasant nor Very < 

Pleasant Pleasant Unpleasant tJnpIeasant Unpleasant 



61 ♦ Going to o'ur college 
sports events 



6-2 . Attendance being 
taken 
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Very Of some Of little Of no 

Interesting Interesting Interest Interest Interes 



63. Poems 



64. Participating in 
large group 
discussions 



Very important 
Important 
""D' f some importance 
O f little 

importance 
Of no importance • * 



_Very pleasant 
JPieasant 

_Neither pleasant nor 

unpleasant 
JJnpleasant 
Very -unpleasant 



65. Participating in 


Very important 


' * Very pleasant 


small group 


Important 


Pleasant 


discussions 


Of some importance 


Neither pleasant nor 




. af litirie 


unpleasant 




importance 


Unpleasant 


r 


' Of no importance 


Very unpleasant 



65 



Waking tilings with, 
my harfds 



.Very important 
"Tmpartant 

O f some importance 
_0f little 

importance 

Of no . importance ^ 



_Very pleasant 
_P leas ant 

J;J_either pleasant nor 

unpleasant 
_Unpleasant. 
V^ry unpleasant 



67. Participating* in 
college sports 



Very important 
jTmportant 

O f some importance 
_0f little 

importance 

Of no importance 



V_ery pleasant 
_Pleas ant 

JJ_either pleasant nor 

unpleasant 
Unpleasant* 
Tery^ unpleasant 



68 



Coffee breaks 



^ V ery important 
Im portant 



_0f some importance 
_0f ^ litile 

^ / importance 
_0f n^ importance 



Very pleasant 
T^leasant 

_Neithe2^ pleasant nor 

unpleasant 
JJYipleasant 
Very unpleasant 



69. Talking In a small 
group about my own 
ideas 



J/ery important 
J[mport^nt 
^fsome iraportance 
^f little 

importance 
Of 'no importance 



_Very pleasant 
pleasant N 
^either pleasant nor 

^unpleasant' 
JJnpleasant 
Very unpleasant 
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70. Talking in a small 
g-roup about my own 
- feelings 



Very impprtant 
important ^ 

O f some importance 
^O f little 

importance 

Of no importance 



Very pleasant 
Tleasant 

J>Ieither pleasant nor 

unpleasant ' 
JJnpleasant 
Very unpleasant 



71. 



Talking in a large 
group about my own 
ideas 



Very impoj^tant 
"Tmportant 
Of some importance 
O f little . 

importance 
Of no importance 



_Very- pleasant 
Tleasant 

_Neither pleasant nor 

Unpleasant 
JJnp leas ant 
Very unpleasant 



72 



r 



talking in a large 
group* about my own 
feelings 



_Very important 
Tmportant ^ ' 

Of some importance 
;^f little 

importance 

Of no importance 



• Very pleasant 
P leasant 

'Neither pleasafit nor 

unpleasantly 
Un pleasant 
^Very unpleasant ^ 



73 



7i|. 



75 



Tests 



Learning about 
CanadiaJr history 



Learning, abodt 
other countries 



_Very important 
_Important 

Of some importance 
;^f little 

importance 

Of no importance 



_Very impprtant * 
Jumper t ant ^ 
_0f some importance 
;o;^ little 

^ importance 
Of na importance 



Very important 
_I^mpftrtant 

Of some importance 
_0f little 

importance 

Of. no importance 



^ery pleasant 
_P^leasant 

J;[either pleasant nor 

unpleasant 
Unpleasant 
"Teryi unpleasant 



J\/ery pleasant 
^Pleasant 

J^either pleasant nor 

unpleasant 
Unpleasant 



Very unpleasant 



_Very pleasant 
Pleasant , 

^either- pleasant .nor 

unpleasant 
JUnpleasant 
Very unpleasant 
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PART IIB 



CANADORE STUDENT SURVEY. 



' December 2, 1976 



Example response: 



Schopl is just what'l expected it to be' 



Strongly* 

Disagree Disagree Agree 



Strongly 
Agree 



If you feel that you strongly disagree that school is what you expected 
it to be, put an X or V^in Strongly Disagree. ^ 



Strongly ' Strongly 

Disagree Disagree Agree Agree 



76, Most of my teachers :accept me 
the way I am 



77. No one in school understands my 
)roblems 



78^ Most of my teachers «don It really 
listen when I asic question^ 



79.* I have noticed that /a lot of. 
students have dropped out 



80. I wish other students wouldn't 
sit in my favourite .study 
place 



81 . I like to spend as much time as 
it .takes to do well In school 



82. I find the testing centre is a 
comfortable room to take tests* 



J 



8-3. I wish there were fnore rules in 
the school 



8U.I feel that - school -is^ preparing 
me for my life's v;ork 
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Strongly 
Agree Agree 



85. I usually feel that. I am left 
out of things in school 




Strongly 
Disagree Disagree 



86.^ I feel that I am treated like 
an adult in » this school 



87. I like to study lots of things 
even if I don't learn them we I 




98. I 'usually like to have a study 
place of my own in school 



89. When I do pooriy in school, it 
is usually somebody else's, fault 



90. i want to learn one thing well ■ 
before going on tq the. next thing 



91.. I don't learn well if I'm given 
too much free time * 



92, 



school as any other student 



93. I would rather tiave almost- any 
job than go to school 



94. Luck is just as^ important as 
work for* doing weli in school 



95, 'I wish mor'e students knew my 
name , . 



96^ I find it easy to do well in 
the jprogram 



ERIC 
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i 


in 










A 








4 


H 




\ ' ^ 
' * 1 ' ' 




s 


*> 


f 
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Strongly , - Strongly 
Disagree Disagree Agree » ' Agree 



97. 'I wish there were more quiet 
study areas • ' , . 



9 8 . Marks don ' t » show • how good my 
s*choolwork really is 



99; I like to learn in school 



100. Most of my teachers like me as 

much as they like other students 



101. I like to study d'ay by day, 

without knowing what topic is 
coming ,next 



102. I feel that the students should 
run more social events, such as 
dances 



103 .* Sometimes I don't earn the marks 
I get' in school 



104. »Most of my teachers like to help 
,me learn . 



105.. There aren't enough' teacher3 in 
^ oyr program 



106. I enjoy, getti-n-g out of the 

^ learning areas for coffee breaks 

107. I have questions I never get a 
chance to ask *my teachers ^ 



108. It's my fault if I fail in school 
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Strongly 
Agree Agree 



109. The school puts too much p'res- 
surg on.pe t,o finish my daily 
work 



Strongly 
Disagree Eiisagree * 



110. Most of my teachers like to' 
see my work 



111. I ^ish that the vending machines 
were working better , ^ 



112. I need to have a clear .outline of 
what is offered in each subject. 



11^3. I am encouraged to develop my pwn 
ideas 



114. I usually feel I ecnf a part of what 
is going on in school 



115. I do better work than other 

students here ' ^ 



116. I get 'confus64. because I don't 
know why* I'm studying some , 
thing? \ ' 



117. Most of my teacKers insist on/ 
changing the way I am ' 



118. This school helps students to 
think for themselves 



119. Students^ who don't follow school 
, rul^s should be punished 

\ — 

120. loften-get upset when I make a 
• mistake in, front of other 

students 
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Strongly - , Strongly 

Disagree Disagree Agree Agree t 



121. Marks in school don't tell much 
about what people really know 

122. A lot of students will not com- v 
plete this program 



12 3. School staff members are inter- 
ested in helping students with 
their personal problems 



12^. What I want to do in the world 
has nothing to do with what I'm 
t learning in school 

125. Even when I don't do well in 
school, I keep trying 



126". Most of my teachers don't really - 
listen to what * I have to say 



127, I know a lot more than my marks 
in schopl show 


. > 






0 


1-28. Surveys like this one are useful 


"129. I think coffee breaks *are * 
important ^ ► 




^ t 






130. li: is hard to find a space in 
the Student parking 16t 






» 




^ 131. Other students do better work 
-than I do 








\ ' 


132.^ feel fhat I'm doing a good , - ^ 
job of learning in school 




•A 




{ 

■ « 


* 


• 


♦ 




. . ./6 
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strongly ^ ' Strongly 

Disagree Disagree ^ Agree Agre6 



133 ♦ I .wouldn't go to school if I 
didn't have to' 



134 Students have a chance .to decide 
the school rules and * 
regulations 



135. Most of the teachers go out of 
^ their way to help me 



136. Most of my^Jteachers care about 
my feelings 

137. ^ The teachers like some of the 

students more than others ^ 



/ 13Q\ If I had a job,, I would quit 
today 



r39\ Most of my teachers care about 
How much I learn 



y V 140. I like to know exactly 
what I'm supposed to be 
learning in school' 



^ ,141. I have too much work to 
do in school 



142. I would be willing to 

cheat to pass in school' 



14 3. V/orking hard in school 
pays off 



Almost Always Often Sometimes Seldom ^lever 



144. I wish I'coTild quit 

' schqpl ' * _^ 
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y ^ost Always Often Sometimes Seldom Never 



' m.5. We ^do interesting \ 

'things in school i ^ 

me.. I like my teachers * 
~ to tell me exactly ' 

. ' ' ' what to do * "^^^.l^f_ 

m? . ' I wish J had more 

chance to give my ^ • 
opinion in school * 

• It 

ms. students are treated . 
fairly even if they 
are being disciplined* 
for '-breaking college 
ryle'B , * 

149. In sohodl.,,^ I^^am pres- - 
\- ' ' ^suree to finish^ my 

\ daily woipk \ ^ ■ ^ 



•450.. 1 Jike^ to; Study whaj 

the school decides'^ls 
' ,mos% ^mjportant^- ^ 



151. Schbol .isn^t warjih t^e. 
effort "it 'take,^ to 
succeed '* * ^ ^ 



152 ♦ I like to help othe^ - 

students with their'^oi^k . 



^0 ' . ^ js. 



15 3 ♦ I want to be able 1^ choose' 
whatT should learn "in ' / 
school'' 



154 ♦ I want to decid'e for my- 
self what 'I study, in tHis 
school 



X 

155 I fj^el I am in over ,1^^ he'ad^ 
in this schbol - ^v"^" 





\ 


V 


• 


■ *> 








T 


> 








* 








r 








* 

• * 





o . • ■. ^ ;../8L 
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Never Seldom ^ Cometipies Often Almost A*lways 
^ 156. I feel lik^ dropping ou't_^ j , ^ 



157 . I lil^e to work at my own 
,spee^ 



158^' I get* a chance to say what 
I would like to learn in 
•the program 



159 . I do schoolwork because 
. 'it is enjoyable 



160. I am capable of working 
on my own in school 



161; ,1 need to work in a group 
rather than by myself _ 



162. I like- other students to 
help, me with' my school- 
work 



16 3^ In school, I would rather 
learn a lessdn in a class"' 
than learn a lesson alone 



IQh . The study areas are too 
noisy ■ 



165. 1 like my teachers to set 
contracts for me 



166. I. like my teachers to see 
my Work ^ • , _ 



'16-7. The learning areas are usually: 1.- Uery No"xsy _ 
' ' ' j ■> " - • 2 . Nc^isy 9 

. . '3.. Okay ■ ~ 

H. Fairly Quiet 

- • ■ ■ 5." Qufjt 
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PART III CAMADO^E STUDtNT SURVEY 



December 2, 1976 



In this< section, w^want to hear your thought^'s and ideas about your 
experiences here at school. There are no right or wrong answers^ to 
any of these questions, ^nd the best answers are the,on^ that are 
mogt honestly true for yVi- 




168. Wftat do you plan ^to do with your life after- you leave this 
program?' • . . * 



169. What would you recommend to a friend if he or she were about 
to enter this - program? 1 



4^ 



170. Would you like to^have any changes ijiade to the program? 
YES - NOT REALLY SURE NO ^ 



If Yes, what changes would you like to 'see made to the^ 
program: ^ * . . <^ 

(teaching staff, science, maths c.ommunicafions , orientation, 
the books , the room, the building , *furf!^fc|Cp , media equipment, 
hours, attendance system, and so on?> 



11 



• . - 2 - 

171. Which course(s) do you find the most difficult (if any)? 

NONE ' ' ' ' " 

< • ' ' 

If any; what do you find difficult about the course(s)? 



>172^ -Seriously now,' what- do you really think about the program? 

.._ L__V^ 



* 173, What do you think of this questionnaire? 



V 



.174 



What^o you think the results of this study might do? 



ERIC 



53 



PART IV " 



CAN ADO RE Smi?ENT SURVEY 



December 2, 1976. 



^ LOCA L OPTIONS 

J / — ; 



Strongly 
Agree Agree 



' * Strongly 
Disagree ^ Disagree 



175., I ~ prefer to stay in one 
•place fpr most of my 
^subjects 

176. ,1 should be able to take a 
^'if e skills program for as 
long as I'm in school 

177. I und^iTstand myse^-f better 
- ' . since taking life skills 

178. I feel .beiier about, myself 
since taking life skills 

179. I would prefer to stfey in 
the orientation program' 
while I am in school 



180r^ I fe^t. good in my. first feij 
days in* school " * 



181. I enjoy meeting ot^er j 

students in the hallways 

! 

182. I would like to have some 
summer holidays " ^ 

183. Life skills has Helped me 

' to adapt to the sy^em in, 
^ this school 

18^. The orientation progrcim has 
helped me to understand the 
system in thii 



J don't like to cKange rooms 
so often for different, 
subjects \ ^ 



186 



.187, 



188. 



ERLC 



The regular program ife too 
^di:yerent fro*m the pr|ien- 
tatibn 'program 

I am- just as ionportarit as 
any other student in 'the 
, v/hole college . 

I think it^ is importa.nt to 
^b^ -bilingual ' / 



\ 
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Strongly 
Agree Agree 



189 . I think it is important for 
'Students to have their^ own 

lunch room 

190. ^ understand my fellow 
students better since taking 
life skills 

( 

- 191^ 'I like the gradual phasing 

from the orientation .program 
into the. regular program 



. ( 

' Strongly 
Disagree Disagree 



192. 

193, 
194, 

195, 
196 



Almost Alv;ays Often Sometimes^ Selcjoni Never ' 



I find it easy to cret what 
I need from the Media ^-U 

Centre ' 

^ 1 

I like studying maths on 
the computer 

I am unwilling to discuss 
my personal problems , 
with anybody 

I feel that the counsellor 
really helps me 



I prefer the way things are 
hone in the regular program 
to the way they are done in ^, 
the orientation program 



|yl97.' I feel comfortable 'talking 
to the counsellor 

- ^ 19 8-r The- learning areas are too... 


- ' Hot : 

r i 


■ I 




« 


1 


^ \ 

* • i 1 

* « ' 1 





.Cold 



( . 
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CONESTOGA COLLEGE- , 



— PART IV 



^CANADORE STUPENT SURVEY 



Deceiaber 2> 137l5. 



LOCAL OPXIONS 



Strongly 
Agree Agree 



Disagree 



Strongly 
Disagree 



175. 

176. 

177'. 
178. 



X- prefer to stay o,ne 
place for most of my 
subjects^ 



I slioiild be able to taTce a 
life 
long 



life skills program for as 
long as *I'm in^ school 



I understand myself better 
sincfe taking life skills 

I f eel^better^ about myself 
^ since taking life skills 



179. I i^ould prefer to stay in 
th^ orientation program 
while I am in school 



180 



I feJLt good in my first fiew 
dafys in* school 



•181. I enjoy meeting other 

students^ in the* hallways 

182. I, would like to have some 
' summer holidays 



183 



18 



185 



186 



187 



188 



Life skills l^s helped me 
to adapt to the system in 
this school 



The orientation program has" 
helped me to understand the 
system in this school 



I don*t like tp change room^ 
so often for different 
, subjects 



The re*gular program is too 
different 'from the orien-' 
tat>on program 

I am "just as important as 
any other^f^student: in the 
v;hole college 

Re I earning thiqgs 1 h^ve forgoHen 
is imporfonl* me. 













f"^ ■ ■ ■ ' / 

t 1 • « 
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i ■* 
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190. 



191, 



Strongly ' 
Agree Agree 



StroP9l y 
Disagree Disagree 



I think it is important for 
students to have th'eir own 
lunch room 

I understand my fellov/ 
students better since taking 
life skills , ' . 

I like the gradual phasing 
from the orientation grogx:*am 
'into the .regular program 



• 192. 

' 193. 
•. 194. 

195. 
19*6 . 



197 



198 



Almost Alv7ays Often Sometimes Seldom' .Nevei 



I find it easy to get what 
I neej3 from th« Media., 
Centre 

i 

I like studying maths on 
ttie computer 

I am unwillija»g" to discuss 
my personaTproblems , . 
with anybody ^ - 

I feel that the counsellor 
really* helps me. 



I prefer the way things are 
done, in the regular program 
to the way they- are done in 
the orientation program 

I feel -^comfortable talking 
to the counsellor 



The learning areas are too 
Hot 



Cold 
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- - . . ■ j£UM£i 

HUMBER LOCAL OPTIONS ' ... 

^ Strongly Strongly 

A^Vee Agree Disagree Disagree 

175. I understand myself Hetter 5 . 
since taking Ldfe Skills. • j . 

176. ' I feel better about myself ^ 

since taking Life Ski^lls. ^_ - 

177. Life Skills has helped me 
to adapt to the system' in 

this school. ' . . . 



178. The orientation program has 
helped me to understand the 
system* in this school. 

179* I understand my fellow 
students better sio^e 
taking Life Skills. 




Almost Some- 

Always Often times Seldom Never . 

180. I find it easy to get what 
I need from, the Learning 
Resource Centre. / 

T81 . I like studying Math on the 

. compute 1^ 

182. I feel that th§ ' col lege 

counsel iQr really helps meV 

183*. I feel that the manpower 

counsellor really helps me. _2 

184. r^fepl comfortable talking , 

to the. college counsellor. 

1.85. I feel comfortable talking 

'»to the tnanpower cDurvsel lor/. ' ^ 

1 g : 




185- The learning areas are 



' very ^ neither pleasant , very, 

pleasant pleasant or unpleasant unpleasant unpleasant 



Strpnaly * strongly 

Agree Agree Disagree jaisagree 



187. Chatting in the cafeteria 
or lounge is important 

to me. 

188. I feel that attending 
'student-run social 

events is .ijRportant. 



Check one ang||^in eacK column that tells best how YOU feel 



189. Being on probation 
in school . 



Very important ^Very threatening 



v_Important 

Of some importance 

_0f little 

importance. 
Of no importance. 



^Somewhat' 

threatening 
Not threatening 



190. Signing in and out. 



Very important 
Important 

"Of some importance 
JDf little ' 
importance. 
Of no importaace 



Very threatening 

"^Somewhat 

threatening 
.Not threatening 



191. Fielearning things *♦ 
I have forgotton. 



J/ery important 
"^Important 
"Of some importance 
lOf little 
" importance 
Of no importance 



J/ery threatening 
''Some what 
^ threatening 
Not threatening 



192. Writing tests 

dDring orientation. 



J/ery important 

""important 

"Of some' importance 

J5f little 

^ importance 
JDf no importance * 



Very threatening 
^Somewhat 

threatening 
1^0 1 threatening 



Chejck one answer that tells best what YOU think- 



How well do you know the following people? 



I know hiWher 
to talk to 



The principal 



I recognize 
' him/her 



I don't know 
him/her at all 



The- Dean 



The Chairma^ 



The Senior - 

Program 

Coordinator 



The Program 
Coordinator 



The Registrar 



GO 



PART IV 



CANADORE STUDENT SURVEY 



December 2, 19 76. 



LOCAL OPTIONS 



,175. I prefer to stay in ond 
place for most of my 
subjects 

176'. Sharing the college with 
post secondary students 
is a good idea. 

i . 

177. The two Math, classes 
should be .one after ^ 
the other. 

178.. The two Science classes 
should be one after the 
other. 

^ 179. The two Communications 
'classes, should be one 
% after the other. 

180. I felt good in my firstr 
' f ew^'days in schobT." * 

181. I enjoy meeting other . 
students in the hallways.^ 

(' 

182. I would like to have 'some 
summer holidays. ' 



Strongly 
Agree 



Strongly 

Agree Disagree Disagree 



183. 



184 



7 



185 



186 



187, 



^ <83. 

ERIC . 



I would likev^ participate 
in a. physicai^tiucat ion 
program^ after school. 

I would qnly participate 
in a physical education 
program if dt was a part 
of the school day (9-l4) \ 



I don't like to change rooms 
so often for different 
'subjects . 



The regular prograjB is too 
different from the 
orientation program. 

I am just ciSw important as 
any other student in the 
v^fcole college. 

I think it is important to 
be bilingual 



» 


< 




* • • 




* 







/9 



r 
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189 



190. 



I would like the school 
day to start earlier 
than 9:00 a.m. 

I would like the schooL 
.day to start later 
than 10:00 a.m. 



Strongly * Strongly 

Agree Agree Disagree Disagree 



191. The lunch hour is too long. 



Almost 



Always Often Sometimes Seldoip Never 



192. I find it easjj to 'get what 
I need from the Media 
Centre 

15^*^3* I like studying maths 

on the computer ^ j 

194. I am unwilling to discuss 
my personal problems^, 
with anybody 

195. ' I feel tY{a\ the counsellor 

really helps me 

196. I prefer the way things 
are done in the regular ► , 
program to the way they 

• are done in the orienta- 
tion program 

197. I feel comfortable talking 
to the counsellor 

198. The learCning areas are too: 

Hot 



f 



Cold 



ST. CLAIR 



, LOCALS OPTION QUESTIONS 



1 ■ ; 



2, 
3. 
4. 



.6. 



The orientation program has helped me to 
understand the system in this school. 

The orientation program was too short. 

The orientation program was too long. 

r 

The regular' program is too diff erent 

from the orientation program. ' * " ' 

I didn't/don't want to leave the 
orientation program. 



I would prefer to stay in the 
orientation program while I, am 
in *school . 



7. I like^the gradual phasing from the 
orientation program into the regular 
.program. ^ 

8. I prefer the way things are^dbne ' 
in the regular program to the wajk 

n . \ 



they are done in the orientation 
program * 



Strongly 
Agree 



7\gree 



Disagree 



Strongly 
Disagree 



Alwatys^ Often Som&titnes Seldom Never 



ERIC 
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MiHuesola School Affect Assessment 



Form- CU 



•SCHOOL 


CLASS 




1 


GRADE 


6EX 




©® 


®®®®©® 






- 


'®®©© 


©© 


©"©l!f©0© 




40 


BoyO' 


©D(i)(D 
00® 


©© Do Not IVUrk 


©©©©©© 


•i 


50 




0® 


@®©©®® 




60 


Girl ® 




®® ' 


©©©©■■©© 




• 70 






®® 


®©©©®® 




' V 8 O 






©© 


®©®©©© 










©© 


©0®©®© 


i. 


' 10 




^®® 


®© 


®@®®®® 


no 




::0® 


®® 


©®®@®© 
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SAMPLE QUESTION 
FOR PART 1: 



i 



"A 



; cooe 

(i>®O0 
' D®© 

■ J© 
. •"■©© 



Part 1 



'I Learning math 

* r 



2 Learning science 

important QOOOO unimportant 
pieasant OOOOO unpleasant, 



3 Jre^rning about otlier countries 

important OOOOO unimportant 
pieas^nt OOOOO unpleasant 



4 Learning^ English 
language arts) 

important OOOOO. ^^"'"^Port^nt 
pleasant OOOOO unpleasant 



5 Learning spelling 

importanf OOO^XD UTh.-portant 
pleasant OOOOO unpleasant 



.important OOOOO^^»>^P0'^a"^ 
pit^asant OOOOO unpleasant 



7 Learning to read better-* 

hr.p'jrtant OOOOO unimportant 



0 Watching TV at home * 

impgrtantOOOOOu"^"iP0^a'^^ 
JJleasantOOOOO^nP'easant 



Black m one circle in each' row to show 
how YOU feel about what is written 
across the top t)f the box 



8 Going over ideas thdt \ have 
already learned ^ 

imoortant OOOOO unimportant 
"pleasant O^POOO unpleasant 



9 Following sthool rules 



important OOOOO unimportant 
pleqsant OOOOO unpleasant 



10 Listening to \he teacher 

important OOOOO unimportant 
pleasant OOOOO unpleasant* 



11 Listening to other students 
talk to the class 

important OOOOO unimportant 
pleasant OOOOO unpleasant " 



12 Finishing my school work ^ 
oVi time 

important OOOOO unimportant 
• pleasant OOOOO unpleasant 



13 Choosing who I want to work 
^ with i;»^class 

important OOOOO unimportant 
pieasaV OOOOO unpleasant 



14 Doing poorly on a test 

important OOOOO unimportant 
l.I>;3saiU OOOOO unpleasant 



15 Large group discussions 

important OOOOO unimportant 
pleasant OOOOO unpleasant 



16 Small group discussions 

important OOOOO unimportj|k 
pleasant OOOOO unpleasa^P 



17 Reading stories 




imp ortar^. OOOOO 


unimpor^nt 


pleasant OOOOO 


unpleSant 


18 Reading newspapers 




*" important OOQOO 


Qnimportant 


pl8;asant CHOOOO 


unpleasant ^ 
— ^ 


il9 Writing '^torie? 

V 




' important 0<>©0© 


unimportant 


jleasant ©©©©© 


unpleasant 


20 Listening -to music 




important ©0©00 


unimportant 


^ pleasant ©©©O© 

1. 


unpleasant 



21 Watching plays 

important OOOOO unimportant 
pleasant OOOOO unpleasai 
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t V 



Grades 4-o skip il^is column 



22 Making th'nijs »vith my hjnds 
iinpjrum OOOOO ^' ' ^^^^^tji*: 



23 Doing schoolwork^y myself^ 
important Q^Q.Q.Q^ uninpurtant 



24 Doing schoolwork vyith pther ,^p5 
students 

important Q^|)^]^).(^^^-unjmportanl 
pleasant Qy^(T)^])^ unpl.easant 



2^ Going to school sports events 



1 



«Tiporijnt OOOOO "-^'^^^^^f^^'^t 



26 Partfcipat.iiv^ ui atehool jaorts 

MTiportant'OOOKDO ^"'f^Poi^^nt 
> pleasant QOOOO ""P'-a^ant 



27 The library . - 

> 

;fTi50rt3nj QOOOO ^•"'f^PO'^'^nt 
^^'-^^^'^^ OOOOO '^nP'sasant 



28 Famous plays 

importJnt Q^OOOO ^"'^P^''^^"^ 
pleasant OOOOO ^"P'-^'-'^^ 



29 An 

important OOOOO un»mpurtant 
piea^ijn? OO'^OO t^np'^asant 



30 Doing 3 science experiment 

''^^-'■•J''^ OOOOO ^'"i^Portant 
pleasant OOOOO unpleasant 



31 Recess 

.n.^o.M^-C^OOOO ---i-rtant 
pf?dsafir OOOOO ^'''P'^'J>'fii 



32 Working .vith «?h8 ^ame group 

.r..r;..:0^">000 " ^-^^''^ 



33 Myselt 



important OCO^OO ^"'"^POftant 
pleasant CKDOOO ^^'P'^'^^^n^ 



34 Poems 



important 00)000 "'""iniportant 
pleasant OKDOOO ""P'-^sant 



Learning about ^story 

important OOOOO un^^riport^nt 
pleasant OOOOO ""P'^asant 



36 Helping^other students 
to learn 

important OOOOO^'^'^^P^*^^"^ 
pleasant OOOOO "'^P'^^sant ^ 



37 Being irr good physical condition 

MTiportant 00"000 "'^'^^PO''^^'^^ 
pleasant OOKDOO ""P'^^^^"^ 



38 Being a good student 

important CK3000 ^^"'^PO^tant 
, pleasant OOOOKD ""Pjeasant 



39 Being liked by other students 

important OOOOO ""'^PQ^'^^int 
^)^eas^nt CKDOOO "^P'-^^ant 



40 Being liked by teachers 



important OOOOO ""important 
pleasant OOOOO ""P'^^sant . 



41 Kno<j>in3 howShings* work 

important OOOOO un'^portant 
. pleasant OOOOO unp^^asant - 



42 Getting good nx^rks on my 

schoolwprk / 

important 00000""'^°^^^'^^ 
plBetsant OOOOO unpiH^ant 



43 Having a place of my own 
jn the school ' 

inpoftaflt OOOOO iJiiif'^POftani 
ple^isanr OCOOK]) ^•'"'P'^^sant 



44 Learning a^foreign language 

important OOOOO u"»*T^PO^tant 
pleasant CKDOOO ""P'^^sant 



45* Learning home economics 
> » 
important OOOOO ""'"^PO'^^nt 
pleasant OOOOO ""P^^asant 



46 Voting in elections 

important. OOOOO ""'"^PO^^ni 
pleasant OOOOO ""P'^asant^ 



47 Going to college i 

important OOOOO* unJ"iPO''^a"t 
pleasant OOOOO ""Pheasant 



48 Getting a |ob 

important OOOOO ""'"IPO^ant 
pleasant OOOOO ""P'^^sant i 



49 Learning about business 

nnpoctant OOOOO ""'"^PO^^nt 
pleasant OOOOO ""P^®^^^"^ 



50 Industrial arts 



importan^.0O)OOO ""'^PO^^nt 
pleasant OOOOO ""P^^^sant , 



51 ■ * • 

important OOOOO unimportant 
pieasant OOOOO ""P'^^sant 



52 



nport^ant OOOOO ""•"^Ipoi't^nt 
pleasant OCKDOO i^^P^easant 



53 



important OOKDOO "^"ipo^^a"^ 
♦Jleasant.OOKDOO ""P'^asant 



54 



mportanr OOOOO un'^i]P octant 
pleasant OOOOO ""Pheasant 
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Bl.ick in a-.'.'?';!-' M 3 cows for items 66-76 
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55 LLMrning new ideaJ ^ 



56 Teachers 



njporiantQ^DOOO unimportant 
pleasant QQ^><;X) ^"P> 



iieasanc 



57 Answering questions I have 
already heard before ' 

important Q<3000 unimportant 
pleasant QOOOO unpleasant^ 



58 Xatkiiig ir> a small group about 
* my own ideas 

impu»Taiit OOOK]XI) ^inimpotT^nt 
pieasa^ OOOOO unpleasant 



59 Talking in'a small jroup atout 
^ my own feeli^ngs ' 

important OOOOO unimportant 
pleasant OOOOO unpheasant_ 



60 Ideas V 




inrtportani OOOOO 


unimportant 


pleasant OOOOO 


unpleasant 


61 Feehngs 




important OOOOO 


unimportant 


pleasant OOOOO 


unpleasant ' 


62 The principal 




Wlini OOOOO 


unimptjrtani 


pleasant OOOOO 


unpleasant 


63 Teacher ^es 




i.T.porunt OOOOO 


unifTiporiant 


^ Pjeasani OOOOO 


unoleasant 


64 Counselors 




irnQOftsPi' OOOOO 


un.mportdJ t 


pleasant OOOOO 


un^^asant 



65 Learning about our government 

** 

M'.portant OOOOO '•'^ ^portant 
p'easdoi OOOOO •-'^oieasant 



6Q Answermg questit)ns I have' 

never heard^before 
/ 

ifn^j^tdnt OOOOO Uiumpurtant 

pleasant OOOOO unpleasant 
dantjeious OOOOO safe 



67<^tudeiUs who aren't as 
smart as me 



-important CXXXXD unimportant 
piea:kjnt OCMOOO unpleasant* 
dangerous OOOOO safe 



68 Students who a|e smarter 
than me * 

important OOOOO unimportant 

pleasant OOOOO unpleasant 
'dangerous OOOOO^safe 



69 Physical eduqa^jon 

important OOO^XD unimportant 

pleasant OOOOO unpleasant 
dangerous^OOOOO saf? ' ' 



7D raking to th^rwhole^ class 
about rri^.own ideas 

important OOOOO unimportant 
. pleasant OOOOO unpleasant 
' dangerous OOOOO safe 



71 Talking to the whole class 
^ about my own feehngs ^ 

imp'ortanl OOOOO unimportant 
•pleasant OOOOO unpleasant 
dangerous OOOOO ^^^^ 



72 Free time m school 



important OOOOO unimportant 
pleasant 

OOOOO unpleasant 
dangerous OOOOO safe 



73 t 



ests 



important OOOOO unimportant 
plepsant OOOOO unpleasant . 
dangerous G)0000 saf e 



74 .iVly friends 

important OOOOO unimportant 
pleasant OOOOO unpleasant " 
dangerous OOOOO safe 



75 Making a mistake in class 

0 

important OOOOO unimportant 

pleasa'nt OOOOO unpleasant 
dangerous OOOOO 



76 Choosing what I want to learn 

* J * ^ 

important OOOOO unimportant 

pleasant OOOOO unpleasant 
dangerous.OOOOO safe 



77 The lowest mark 1 cari be 
happy about is a . 

OOOOO 

A B C D 



£nd of Part I for grades 4-6. 



V 



DO NOT FILL IN'aNY OF THE CIRCLES IN THE FOLLOWING TWO 
'BOXES UNLESS TOLD TO DO.^SO BY>THE PROCTOR. ^ ' , 



Black m circles to show what ^ 
courses you are'taking in school 

this /car. 

O euS^r^ESS EDUCATION 

O SCIENCE 

O MATHEMATICS 

Q FOREIGN LANGUAGE 

Q MUSIC 

Q INDUSTRtAL ARTS 

WORK tXPERI^NCE ' 



Biack m circles a^ instructed by 
tbe proctor to show special 
courses not listed. In the box 
to the left. ' . 

OA ■ • 

' Ob 
O c 
O 0^ 

OE 

-OF , 

■ Og 
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End of Pjrt I for grdddS 7-12. 
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SA^lPtE QUESTTOM 
,F0« PART 2 



0 I like to laku tests. 



oooo 



t J have to Kurry too much - OOO^O 
^ to finrth my schoolwork^ \ u * j s- 


23 Some school rules keep me firom OOLAJ 
learning as well as 1 could.' Tui^ • 


j 'j7 I like to decide for myself . - OOOO 
what I ^tudy m school. T'c * F< *» 


V Mlr^acbcrs care about OOOO 
,bin^ iti«?h learn. T. o-i r j 


30 I like working with the t^ass. OOOO 
even if it's tcx> fast or slew for me^ p., 


53 Hike lo know exactly what Tm 

Supposed to be learr^ing in class. tvTj^Vf'u 


' AA^ teachers (ike me OOOO 
the. way 1 am. Tru<» 


31 The priricipaUhin^ It's OOOO 
important lo be my friand. t r 


50 1 feel thjit school is preparing QOOO 
me for my lif e'^ work. VmjTfVs^ 


1 like teachers to keep, OOOO 
students quiet, . Tru«'F.Vve> 


32 1 feel that I 'm doing a good OOOO 
|0b of learning in school. » y , p^.,,. 


60 I like to learn something well ^^CyT^ryT) 
fore going on to something new.^:j^/^;7^ 


^ Other students hke to " G^OOO 
help mc^arn. ^ \ / jiue^ Foise 


33 1 wuh more students knew C^^VOO 


61 Even when 1 don't do well in C\C\C\C) 
school; Hike to keep trying. , y,^^^^ 


J My tyjchers are fair = ' ^ OCKDO' 
ir> marking my v/ork. f^^^^ c^i^y 


34 \ feel I am a part of what OOOO 
i:t going on in school. ' Tur^ Fj.- 


62 I don't learn well if I'm OOOO 
given too much free timg^^^ Tju-» Fa,se 


1 iike to work by myself OOOO 
in school, Trtie False 


35 one m school understands OOOO' 
. my problems. ^ x,oe liaise 


63 Some cQunfelors in the school OOOO 
Understand me preUyjyalJ. True Faise 


?> 1 <Jo schoolwork wNjiake OOOO 
my 'tynchers happy. \ jrje Faise 


36 1 don't like to work OOOO 
'"groups. -r,,,., p3„^<' 


64 I like to be marked or> OOOO 
how bJfftM' work. ^ j^^^ P3„^ 


J 1 do schoolwork to make OOOO 
rvy parents h.iopy , ^ t-u^ F^ise 


37 IVIy teachers like me as much OOOQ 
* as they like other students. f,^,*. p'^ « 


65 I like to be marked orr hew well *0-(^X30 
docompared with other stud errtx F > / 


1 do school vyork to fedep my OOOO 
teachereftocn gettmg mad at me. o fiji^e 


38 I wish there were more ' OOOO 
rules in school. y 1- r i > - 


56 I like to be marked on how OOOC5 
' much I Kave improved. Tru<i Fa s.> 


! I do icfeool.vork -to Itjarn OOOO 
rnterestiog things. rr^,> =,,,s^ 


39 I like to learn by working to- OOOO 
geiher with other students, t , . ■ 


-67 When I do poorly in school. It's OOOO 
usually somebody ^ls<!'s fault, jr^^a -a 


, I do school ;vofk :o be l».^sd OOOO 
by other student's. Taje Faist? 


4 

40 iVly school marks show OOOO 
how much 1 know. ^^Tfue w 


oE i wouldn't go to school OC500 
if 1 didn't have to. vpru^ F;»Ke 


w/Tdo schoolwork because OOOO 
it's fun. ' T.ae False 


,41 I like to study what the teacher OOOO 
thinks is most important ' ' Tiue Fd.s»* 


69 1 like my teacher%to set OOOO 
clear goals for me, ^ Tru-j Faise 


IMy t&achers are interested OOOO 
^ih what 1 have to say. ^ x ue Fa^e 


42 I like tc>get better marks OOOO 
than other students do. true f t-s^ 


70 I like to spend as much time as Q-^^QO 
it takes to do well iri/school. True F^ 


r My frien4^ want to Jo OOOO 
better work ^han ne, xr.e Faise 


43 Teachers should punish stu- OOOO 
dents who don't follow rules. True Fa.s»* 


71 Sometimesi don't deserve OOOO 
the marks I get in school^ True Fais« 


Marks don't show hov\/ vjood OOOO 
yOUr5choolwork'tBally is. Xrt,^ False 


44 My teachers think it is ^ OOOO 
important to be my friend. , Trup F.ii;» 


72 I can make good choices about QOOO 
what 4 should learn in school. True False 


' I like my teachers to telt rr^a OOOO 
exactly What to do m class. , True False 


45 It's easy lo do well in school* OOOO 

» True Fa'se 


7^ I would rather ha>e a job OOOO 
than go to school. True False 


3 1 lilce to work at my own speed, OOOO 
no matter what others are.doing t • False 


46 My teachetsliketo OOOO 
see my work. . ' i^ue {- 


74 I like to know what the plan of (^.(^^^^^ 
sttidy rs for the whole course' -p^^^ p 3,^^ 


^ My teachers care about OOOO 
, my feelings. \ ° ^ T-ue False 


47 I havL lots of q^iestions 1 never Q-Q^.Q; 75 I'like to sjtudy lots of things, OOOO 
get a chance to ask. in,** j*g . • i even if I don't learn them well. » Trae Fai^ 


Z \ like to learn in school. OOOO 

True F3lse 


48 1 like tohelp q^ther ^ OOOO 
students barn. ^True r,i^^' 


76 Luck is just as important as OOOO 
workfordoing well in school. True Fa,^e 


: I like to do better work OOOO 
^han my friends. lu-': jk^ 


4y I feel left out of thmqs OOOO 
in school. ' r, 


77 I getconfused because I don't Q-OOO 
knois/ why I'm stxidying some thngpL ^^.^ p.^ 


My teachers Tike ro OOO-O 
help me^learn , , 


' ■ -- - ■ * 1 

50 1 would like to be gr/en more 00*00 
chances to s<*ycthing$ in cla^s. 7,,,^ r ^ • 

-y* g . 


73 School isVt worth the effort OOOO 
i t lakes to succesed. m.*^ f - 


1 know a lot more than p y OOOO 

mark* in ^hool show. ~ True FaliS 


z> 1 1 like to work with «t^dents O-OoO 
who learn at my own speed* Tfu^ h.usp 


7!:^ What I want to do in the world QOOO 
has r^Othin'g to do^Wlth school. True Faise 


1 am ^ust apimpOTtant i'^ the .OOOO 
5chq/©l as any other student.^* -r , p^, ^ 


52 My teachers want to change OOOO 
^^e way I am. ^ . , 


SO Hike tostudy day by day, with- OOOO 
out kncwing what's cof^ ing r^ext y^^n Fase 


Some of n^y teachers -^nder- OOOO 
Stand ^pfBtty well , li. - ,t 


53 Marks in school don't tell much Q^^X^O 
abou t vyh'^at pio^le re^^ly know. , . ^.^ r . > 


81 Mike to go on to new tflpi.cs, * OOOO 
even if I haven'tl earned much. True fji^e 


I, want other students " OOOO 
to leave^ m<> alone f ♦ f 1*^^* 


54 1 like to have the teacher OOOO 
see my ;vor< 0*' ' j i.^' fj 


82 If 1 fail irt'^school, it's ' OOOO 
because Tm not really trymg. Tr F?^ se 


■ ;■ ■ --1 

• My teachers give rfie too . .OC'OO 
^fpUCh wOrk*tO do. T : - ' 


1 don't^get enough time to ^ Z^, ^ Q 
an5w«r questions lu class. f,^,*. . f,. 


\Z H am willing to fheat OOC^ 
to get good marks. ^ true 


My teac he don't really I »s|An OvyOO 
wh4n I Answer questions. r • 


06 The school is too noisy. ' «^ f ; Q^j !j4 Working hard in school* O^OOO 

i pays^off. ' * T ^ 

f ^ — — — " — — ■ — ■• ■ - *■ ' 
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^ INTRODUCTION ' • 

- * « I < 

The following pages contain a brief- point-by- 
poi.n t- outl i ne of the main ob jecti ves ' to *^.e; 
followed i^n administering the C/VAT^Student, 
Survey: (CSS) in its first a-nd unrevi^d form. 
Described is preparation for administering 

the survey, the actual admi ni s-tra^tion,, and the"*- • 
res'ults to be prepai^ed, for .dissemination to 
each part i ci pa ti ng col 1^'ge ' ' ^ 

The survey was originally admi n i s t#red* to, 7,58 
students^ at ei^ht Ontario coimmunity college^. 
Two- hundred an^d eighteen students were 'inter- 
viewed privately. The .same two (>erson$ (Clive 
Copeland and Joan Sharman) Adminst'ered the Purvey 
and interviewed the students at all the colleges. 
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PREPARATION 

V • • - ^ 

The co-operation of all administration and faculty 
members (especially teachers) is essential to, ensure, 
that 'student responses are not pf e,-de termi n-ed . The 
faculty must be as'sured that the CSSjs not to be used 
as a weapon against' tKem as a group or as individuals. 

The -students need to be informed that the CSS is nb^ 
a test in any way bu.t that it is an i nstrument ^through 
Which they can express their ho^nest opinions without 
thrPat o-f repri'sal. "it s'hould be explained to them 
that the purpose 'of the CSS is to improve their college 
and their programs. ' . « - • " ' - 

All administrative'details (rooms to be used, schedules^ 
etc •) should be, arranged' in advance of the survey. 
AS well, Local Option items', if being used, should 
be tentatively prepared -in advance and finalized with 
the parsons administering the survey so' that they can 
be insorpbrated with flie .general survey. ^ - 
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ADMINISTRATION 



Administrators of fhe survey should be non - thre^ tern ng 

personnel /preferably from outside the college -being 

surveyed. Students respond much more openly when they . 

are assured that the-survey administrators are interested 

primarily in them and not in obtaining expec ted^i'ni ons 
• . • » • •* 

of the college and i ts " pe rso fine 1 . 

P ^'r!n,ini.;tratiori Seminar : This meeting with the • • . 
students has a two-fold purpose - a) to explain the 
mechanics-of respQ-ndtng to the survey items an'd answer^ 
any questions they may have (especially questions of 
confidentiality), and b) to create a fre» and non- 
'thrPatening atmosphere in wjiich they feel -that their 
honest feelings can be expressed and accepted" when 
they come to fill out the questionnaire. • 

Admijiist„raUoj,_of Ahe_„Sjir_ve^: Whe:n the survey has 
been handed out., the students need assistance in 
filling out background information and subject specific 
itPms. Instructions for doing so should be repeated ^ 
in various, ways (preferably including overhead trans- 
parencies ) .and individual students still hav.ing diffi- 
culty should be .willingly assisted. , 

HOW to check off survey item cho i cfs s ho ul d be -explained 
'orally to the students. (The examples given on the 
survey are not neces s a r i I'y enough, di recti on for some 
studPnts). As each student completes ^Ti^/her survey, 
it is handed i'n to the adtpi ni s,trators a,nd the student • 
is dismissed for a-^coffee break and 6 at what time^ 
to return. .. , ■ 



Students should feel free to. ask the administrators 
about a^ny items that cause difficulty. Unless it 
proves disruptive to other students, student-s .con- 
sulting each other should be left free to do so. 
Students not yet at an adequate reading 1 e vel , ^shoul d' 
be scheduled for a specific time and place' to complete 
tlie survey by having it read to them. 

Po s>t-A*dmi ni s tra ti on Seminar : The purpose -of this . 
seminar is to obtain group reactions to the survey • 
i.nstriiment. Studen ts .i nevi tably go on to discuss 
what real ly concerns them in their college and- prcJgrams 
Notes should be taken of all their* concerns so that 
their coljege can be made aware of su(>h cx)n-c"erns 
(individual students are never to be identified)* 
At the epd o f^ th i s s emi n.ar , arra ngemen ts are made 
for interviews with individual students chosen at 
random. * , ' 

Indivi dua l i n tery i ews : The location chosen fn which 
to'hold interviews wi th , i ndi vi dual students is most, 
important. - When these are held in administrative 
offices, esp^ecially those with v.arious barriers 
leading to them> many students are intimiated and, 
some will simply not arrive f or ischedul ed inter- 
views. The^'deal is to go to a student area (such 
as .a rafete^ra if it. is big enough for the student 
to feel that he/she is anonymous. there), anci inter- 
v.i.ew the students on their territory. .There 'they 
feel the confidence of being "at home" and morre ^ ^ 
quickly open up to the interviewer* 

Notes should be taken -of all thei*r comments. Again, 
cortcerns to do with their col 1 eg'e';*^and/or , program 
can then be re far-red back. to their college (as * • 
anon^rpous). . ' * . ' ^ 

Eachv\tudent should be tlia'nked for his/her co-operation 



.I/n discussion with cocl 1 ege . personnel after.com-. 
plieti on\o^,-the survey process/ any immediate 
conceTrTr that have been noted should be; discussed 
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RESULTS 



Data cards should be punctTFd to show: 

.a) Number of cards bearing this survey number; 

b) Survey number 

- c ) Programs ' compl eted and'lehgth of. time in 
present program 

d) Sex' - * , ' - ^ 

e ) Age ' ' " ; " 

f) Mother tongue 

g) Responses to survey i terns - 



2. ^ Computer pri ntouts showing the^ abo\6e Tnformation should 

be supplied to each participating college: 

/ a^) for its own^surveyed students, 

b) for the a/gregate of aVl college students, 
(to ser/e as a standard for compari son ) 

3. Manual.ly computed responses to items 13, 20, 22 should 
given to each college for. its surveyed s.tudents. Any 

.aggregate data possible ffom these items should al^o ^ 
be s uppl i ed . 

4. Tables' a nd/comm'eats in r&sf)onse to opeh-ended items 

• , <;hculd be prepared for each college (and in aggregate 
where a pprop'r i a t£ ) / • - ''*'^^< ' 

-5. Notes from group disc'ussions and i ndi yidual ^interviews 
' should'be summarized whenever possible and when spm- 
'^iTvaries are not appropr i a te i given to each, college with 
-as 1 i ttl e -edi ti ng as possible. 
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6. 'semin?rs with the participating colleges should be 
held i f possible: ' - _ * • 

a) tOj^i ssemi nate re$ults, 
^ b) to obtain input f rom' thns colleges, 

c) to. allow. each college time to discuss 
particular concerns with the 
administrators of the survey, 
and, ■ ■ ^ 



d) to foster dialogue among cpUeges 
concerning common problems. 




